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BASIC INFORMATION 

 
OPS_TABLE_BASIC_DATA 
  A. Basic Project Data 

Country Project ID Project Name Parent Project ID (if any) 

Liberia P164932 Improving Results in 
Secondary Education 
(IRISE) 

 

Region Estimated Appraisal Date Estimated Board Date Practice Area (Lead) 

AFRICA 29-Apr-2019 02-Jul-2019 Education 

Financing Instrument Borrower(s) Implementing Agency  

Investment Project Financing Liberia Ministry of Finance 
and Development Planning 

Liberia Ministry of 
Education 

 

 
Proposed Development Objective(s) 
 
The Project Development Objective (PDO) is to improve equitable access to, and quality of, secondary education. 
 

 
Components 

Improving access and learning environment at the senior secondary level 
Increasing opportunities for girls to transition to and complete senior secondary education 
Improving quality and relevance of senior secondary education 
Capacity building, technical assistance, project coordination, and monitoring and evaluation 
Contingency Emergency Response Component (CERC) 

 
 

PROJECT FINANCING DATA (US$, Millions) 
   

SUMMARY-NewFin1  

 

Total Project Cost 47.00 

Total Financing 47.00 

of which IBRD/IDA 47.00 

Financing Gap 0.00 

 
   
DETAILS-NewFinEnh1 

World Bank Group Financing 
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     International Development Association (IDA) 47.00 

          IDA Grant 47.00 

    

Environmental Assessment Category 

B-Partial Assessment 
   
Decision 

The review did authorize the team to appraise and negotiate     
 
 

Other Decision (as needed) 
 
 
B. Introduction and Context 

 
Country Context 

1. Situated in West Africa, the Republic of Liberia shares borders with Cote d’Ivoire, Guinea and 
Sierra Leone. It has an estimated population of approximately 4.7 million people and is growing 
rapidly with a fertility rate of 4.6 in 2015.  More than two-thirds (70 percent) of the population is 
under the age of 35; with nearly half of the population living in urban areas. The country has significant 
natural resources including iron ore, diamonds, natural rubber, timber and agriculture-conducive land 
– yet its economy is largely dependent on external resources as its domestic revenue is very limited.  
Liberia’s economy is bifurcated where formal economic activity is focused on the export of its two 
main commodities of rubber and iron ore and thus subject to global volatility yet the majority of 
Liberians are engaged in informal economic activity (e.g., subsistence agriculture, piecework, small 
scale shops and services).   

 

2. As a fragile (FCV) country, Liberia’s human development outcomes are among the lowest in the 
world as evidenced by the country’s ranking on the Human Development Index (HDI)1 and on the 
more recent Human Capital Index (HCI).  The HCI – a composite index based on measures of health, 
education and nutrition2 – estimates that a child born in Liberia today could expect to live to the age 
of 62, receive only 4.4 years of schooling, and be 32 percent as productive as he/she would have been 
had he/she had access to full health and education -that would have allowed them to reach their full 
“human capital” potential.  Liberia is also among the world’s poorest countries with more than one-
half of the population (51 percent) living in poverty and having a gross national income (GNI) per 
capita of US$370.  In 2016, an estimated 2.2 million people were unable to meet their basic food 

                                                           
1 Ranking 181 out of 189 countries and territories.  Human Development Index (2017). UNDP. 
2 The World Bank Human Capital Index measures the amount of human capital that a child born today can expect to attain by age 

18. It conveys the productivity of the next generation of workers compared to a benchmark of complete education and full health. 

It is constructed for 157 countries thus far and made up of five indicators: the probability of survival to age five, a child’s expected 

years of schooling, harmonized test scores as a measure of quality of learning, adult survival rate (fraction of 15-year olds that 

will survive to age 60), and the proportion of children who are not stunted. 
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needs and an estimated 670,000 people were living in extreme poverty. 
 

3. Since the end of the last civil war in 2003, Liberia has experienced a decade of relative political 
stability and economic growth, supported by a United Nations Peacekeeping Mission3 and 
development partners (DPs). However, in 2014-15, the country experienced a major crisis with the 
onset and spread of the Ebola Virus Disease (EVD).  The EVD crisis combined with the protracted fall 
in global commodity prices greatly impacted the country’s economy.  Liberia has been on a slow pace 
towards economic recovery since the EVD crisis and the gross domestic product (GDP) growth in 2017 
was lackluster.  Approximately 75 percent of the population under the age of 35 is unemployed.  There 
also are acute rural-urban disparities in socio-economic status with poverty rates higher in rural areas 
than in urban ones (68 percent compared to 55 percent, respectively).  Access to services including 
healthcare, education, and public utilities is significantly more limited in rural areas – for example, in 
2016 only 1.3 percent of the rural population having access to electricity compared to 34 percent of 
those living in urban areas.  

 

4. Following a peaceful transition of power in early 2018, the new government has developed a 
pro-poor strategic vision, placing human development among its priorities. Its strategic plan: “Pro-
poor Agenda for Prosperity and Development (2019-2023)” highlights the aim of accelerating job 
creation with improvements in the business environment to be brought about by increasing 
investment in infrastructure, increasing access to finance, and addressing market failures 
(coordination failures, weak property rights, etc.) Central to the Government’s agenda is a focus on 
developing its human capital and building the capacity of the country’s youth to reach their potential 
- in turn, creating a qualified and skilled labor force that can contribute to and participate meaningfully 
in the economy. 

 
Sectoral and Institutional Context 

 
 

5. Basic education, covering primary (grades 1 to 6) and junior secondary education (grades 7 to 
9), is compulsory and tuition free in Liberia. The system is heterogeneous with various types of schools 
operating across the country – including public, community, mission, and private schools.  Education 
services are the responsibility of the Ministry of Education (MoE) with the exception of schools in 
Monrovia which are under the administration of the Monrovia Consolidated School Systems (MCSS). The 
majority of children enrolled in pre-primary and primary attend public schools while the majority of junior 
secondary school (JSS) and senior secondary school (SSS) students are enrolled in private schools. 
According to the latest available school census data, Liberia has made significant progress in a number of 
critical areas in the sector – enrollment has increased five-fold from 300,000 to 1.5 million students 
between 1981 and 2015, the teaching workforce has more than doubled in the last 10 years from 26,359 
teachers in 2007/2008 to 63,396 teachers in 2015/2016, and girls’ enrollment has also increased 
approaching gender parity (a GPI of 0.9) at the primary level.  Furthermore, completion rates have 
improved with the grade 6 completion rate4 having increased from 44 percent in 2007 to 55 percent in 
2013 (DHS 2007, DHS 2013).  

                                                           
3 UNMIL, as the UN Peace Keeping forces were referred to, declared their mission complete as of March 30, 2018. 
Since then, Liberia’s security has been under the authority of its own military personnel.  
4 In the DHS, completion rate is measured for respondents between the ages of 15 and 24.   
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6. Despite these achievements, retention and completion rates are low across all levels – and for 
those who stay in school — there are low learning outcomes. Survival rates in basic education decrease 
between each cycle.  Of those students who enroll in basic education 69 percent survive to grade 6 and 
59 percent to grade 9.  Due to limited availability of quality data, it is not feasible to accurately measure 
Liberia’s secondary school completion rate.  A few proxy indicators provide some evidence that the 
numbers are low: of the 105,000 students enrolled in SSS in 2015/16, around one-third (around 30,000) 
sat for the West African Senior Secondary Exam (WASSCE) but many among them were repeating the 
exam.  For those who remain in school, education outcomes are low at all levels.  Using the Harmonized 
Test Score component of the HCI, the average child in Liberia who starts school at age 4 may likely 
complete 4.4 years of schooling but factoring in what children actually learn in Liberian schools, his/her 
expected years of learning is reduced to 2.3 years. In a 2010/2011 oral reading fluency sub-section of the 
early grade reading assessment (EGRA), nearly 35 percent of grade 2 students and 17 percent of grade 3 
students could not read a single word.  
 

7. Senior secondary education, in particular, faces several major challenges including: (i) low and 
inequitable access, retention and completion rates, especially among girls and rural youth; and (ii) poor 
quality and relevance of education.   
 

Low and inequitable access, retention and completion rates 

 

8. Though there has been an increase in coverage at the secondary level, Liberia’s senior secondary 
gross enrollment rate (GER) is low at 39 percent (2015/2016 annual school census) with the enrollment 
reducing even further from the JSS GER of 53 percent – reflective of a low survival rate to completion of 
senior secondary.  Figure 1 below shows a steady drop in enrollment numbers from about 150,000 in 
grade 1 (many of whom are likely overage) to approximately 30,000 enrolled in grade 12, including 
repeaters. 

 
9. There are also important disparities in access in terms of location and gender. The large majority of 
schools are geographically concentrated with 6 out of 15 counties having fewer than 5 percent of all SSS.  The 
large majority (98 percent) of senior secondary level schooling is provided in schools which cover other levels of 
schooling (i.e., primary and junior secondary). Of 640 schools which offer senior secondary education, only 13 
are separate SSS. Nearly half of senior secondary schooling is provided by private schools and nearly one 
quarter provided by mission schools – with the remaining senior secondary schooling being provided by public 
schools (22 percent) and community schools (2 percent).  In addition to being provided primarily by private and 
mission schools, the provision of senior secondary schooling is limited in the country overall – with 25 of the 
country’s 124 districts not having any senior secondary level schooling. Moreover, schooling that does exist is 
highly concentrated in urban counties – for example, Montserrado county (home to one-third of the Liberian 
population) has 53 percent of secondary schools in the country. In many instances, particularly in urban areas - 
SSS that do exist are severely overcrowded with more than 80 students per classrooms. While the secondary 
level GER is 47 percent nationally, the rate varies considerably across counties, reaching just 9 percent in River 
Cess. These disparities are evident in examination trends with more than 50 percent of those who sit for the 
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WASSCE being from Montserrado County while 12 out of the remaining 15 counties each account for fewer than 
5 percent of students who sit for this exam 
 

10. Gender disparities. There are important disparities in access, retention and completion by gender, 
this is particularly evident in more disadvantaged areas. The national gender parity index (GPI) of 0.9 
masks significant disparities among counties with six counties having a GPI of less than 0.60.  In addition 
to supply-side issues, there are important demand-side constraints.  Unlike primary and junior secondary 
which are tuition-free, enrollment fees are still required at the senior secondary level.  While the formal 
fees are low, the informal fees, guised in the form of uniforms, textbooks, extracurricular requirements, 
graduation fees, transport, etc. -- often force girls to drop out of school or make it impossible for them to 
attend consistently. While enrollment among females is declines overall, it is generally lower among 
females in rural areas with only 15 out of every 100 girls who begin primary school reaching senior 
secondary.  In addition to poverty, other factors driving low retention rates among females include 
pregnancy and early marriage.  According to the Liberia DHS and MICS 2016 surveys, early marriage is 
prevalent with 36 percent of young women married off before the age of 18.5 Further, an estimated 30 
percent of girls become pregnant by the age of 18.  Female genital mutilation/cutting (FGM/C) is also 
prevalent with approximately 50 percent of Liberian girls and women aged 15 to 49 years having 
undergone FGM/C.  

 

11. Schools are often not a safe environments for girls, with one study finding that 32 percent of girls, 
who had dropped out, reported feeling unsafe in school.6  Another study found that of 30 percent of 
female students were forced to have sex against their will.7  Girls are victims of sexual exploitation and 
abuse (SEA) – being forced to engage in transactional sex in order to have some of their basic needs met, 
including the cost of transportation to school and money to cover school fees. Among those girls who are 
able to access schools, school environments can limit their attendance including the lack of gender-
appropriate latrines and water, sanitation and hygiene (WASH) facilities. By grade 7, 90 percent of girls 
are overage while at grade 9, 83 percent of girls are overage. This percent drops to 77 percent by grade 
12. This decrease does not reflect an improvement but, instead, that many girls, many of whom are 
overage, have dropped out by the time they reach grade 9 and then even more by grade 12.   
 

Poor quality and relevance  

 

12. Student learning outcomes, particularly at the senior secondary level, are of serious concern.  
In 2017, at the junior and senior secondary levels, pass rates on the national exam (Liberia Junior High 
School Certificate Examination and Liberia Senior High School Certificate Examination) offered at the end 
of these levels were 58 percent and 59 percent, respectively – with student performance higher among 
those attending private school than public/community school. Out of the more than 30,000 students who 

                                                           
5 Percentage of women aged 20 to 24 years who were first married or in union before age 18. Source: UNICEF global 
databases, 2018, based on Demographic and Health Surveys (DHS), Multiple Indicator Cluster Surveys (MICS) and 
other nationally representative surveys. 
6 Street Child Consultations (2016). 
7 NORAD (2014). Passing the test. 
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sat for the West Africa Examination Council (WAEC)’s 12th grade examinations in 20188, almost none 
received a score in the 1st (excellent) or 2nd (good) division.  These figures, however, are not 
representative of the levels of student learning nationally as these exams are not required/many students 
do not take them. As such, the learning outcomes of all students are likely to be much lower.  Such 
limitations in data – which exist across the system – impede an accurate understanding of the students’ 
poor learning outcomes. Nevertheless, poorer performance of public and community senior secondary 
schools is a particular concern of the government. Although the entire education system faces multiple 
challenges, those facing senior secondary education are becoming more pressing yet they receive less 
attention and investment by the Government and DPs.   

 

13. The poor quality and limited relevance of secondary education can be attributed to several 
factors: 

 

a. Poor learning environment.  More than one-quarter of Liberia’s SSS do not have solid 
construction with the figure reaching 50 percent in some counties.  In such schools, heavy rainfall, 
lack of safe water supply, non-working or non-existent latrines compromise the students’ learning 
environment while also exposing them to potential health risks. Nationally, 23 percent of all 
schools do not have any handwashing facilities; just under half of school toilets are functional and 
only one-quarter of toilets are designated for female students.  Further, toilet-student ratios are 
high – being 1:95 at the senior secondary level (World Bank, 2018). A large number of schools in 
addition to lacking permanent classrooms and access to clean water and latrines also lack secure 
fencing to enhance safety of students, and overcrowding is a major issue.  Finally, around one-
third of secondary schools lack science laboratories with the highest proportion of schools having 
these facilities being in Montserrado (though only 16 percent have functioning laboratories).  
Without such basic facilities, Liberia students’ understanding and knowledge in science is based 
solely on memorization and textbook knowledge. This place senior secondary students at a 
significant disadvantage for understanding and learning critical science concepts – and this is likely 
a contributing factor to poor learning outcomes in science.  
 

b. Poor quality teaching. In Liberia’s senior secondary schools, only one-third of teachers have the 
minimum qualifications (a university degree or ‘A Certificate’) required to teach at that level as 
described in the Government’s Education Policy. The national pupil-teacher ratio (PTR) at the 
senior secondary level is 16:1, but the pupil-qualified teacher ratio (PQTR) is 48:1. Currently, pre-
service teacher training for senior secondary teachers is only offered by two universities and 
existing programs do not have the capacity to equip future teachers with the requisite pedagogical 
skills and content knowledge to teach effectively (including digital skills) at the secondary level.  
At the same time, the lack of a systematic approacy to in-service training for teachers further 
drives poor and outdated teaching practices.  Teaching focuses primarily on memorization and 
rote learning with little emphasis on helping students acquire 21st century skills, including digital 
skills, which research shows are critical for the job market. Further, the low quality of teaching in 
science and math is of particular concern – evidenced by both the lack of teachers in these 
subjects and, more importantly, the low student scores in these two areas. 

                                                           
8 The exit examination for completing the senior secondary education (Grades 10-12) across WACE member 
countries. 
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c. Insufficient and misaligned teaching and learning materials.  There is limited alignment between 
teacher training, secondary school curriculum and teaching and learning materials (TLMs) and 
insufficient access to textbooks among students with an estimated student-textbook ratio (STR) 
of 16:1. The country does not have a textbook management system. Textbook provision relies on 
private publishers and students need to buy textbooks directly from the commercial market which 
sets high prices prohibitive to most families (about US$35 or above per subject textbook).  
Commercial textbooks often lack local content (e.g., history, biology or geography). Because they 
are very expensive, schools have limited volumes of textbooks and often lock them up in the 
library.  Students’ limited access to textbooks severely affect their learning.      
 

d. Limited opportunity to acquire market-relevant digital skills. Students in Liberia have limited if 
any opportunity to acquire even the most basic digital skills.  Generally, teachers do not provide 
any instruction in this area – nor do schools (with exception of a handful in Monrovia) have access 
to the necessary infrastructure to offer these skills (computers, labs, electricity, connectivity).  
Across public and community schools in Liberia, four counties do not have any schools with a 
computer lab, several have one or two, and Montserrado has the largest number of computer 
labs of any county with six.  A lack of digital literacy and skills will put Liberia further behind in 
modernizing its economy and catching up with the rest of the world in the 4th generation of 
industrialization.  
 

e. Few qualified teachers in rural areas and public schools. Teacher recruitment, deployment and 
management is severely imbalanced among secondary schools with most teachers, and 
particularly the qualified ones, teaching for private schools and/or in urban areas (Montserrado 
or other larger county capitals).  In 2015-16, Montserrado county registered 4,224 teachers 
serving in SSS, while River Cess and River Gee (among the poorest counties) had only 16 and 14 
teachers, respectively.  Without a proper incentive structure and management strategy, there are 
fewer teachers – particularly qualified teachers (in math and science) – in rural areas, given poor 
quality roads, few transportation options and a dearth of safe housing. 
 

f. Inefficient teacher management. Replenishment of the teaching workforce is also a challenge: 
approximately 210 secondary teachers reach mandatory retirement age (65 years of age) annually 
but in recent years, many have remained in the profession as financial constraints hinder their 
retirement. Currently, there are an estimated over 1,200 teachers who are past retirement age, 
but who are still on payroll.  Yet, the Government is unable to move them into retirement, as it 
cannot provide a small separation fee which is required by law. Removing teachers who have 
passed the mandatory retirement age 65 from the teacher’s payroll registry would free up 
significant fiscal space on the payroll (estimated about US$250,000 monthly) to hire qualified 
teachers.  Additionally, anticipating this attrition would allow for proper planning for effective 
recruitment and deployment. For example, at present, approximately 12 percent of secondary 
teachers are within five years of retirement age (65 years). Data shows that the rural counties 
have older teacher populations, an indication of the difficulties of deploying newly qualified 
teachers to rural areas and the importance of developing a comprehensive teacher management 
strategy. 
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Systemic deficiencies and weak capacity 

 

g. Weak governance and management of the education system. The education system lacks critical 
tools for adequate management and monitoring of the quality of education provided and ensuring 
establishment of a solid chain of accountability. Management qualifications are not uniform 
across the sector (for example, there are no pre-defined qualifications or standards for school 
leadership), resulting in significant variation in school management and performance. Lack of data 
and the capacity to analyze and use data weakens the education administration at all levels – 
hampering their effective decision-making and ability to monitor education service delivery and 
progress. Information chains, while feeding information up, often lack consistent feedback 
mechanisms from the central level down to the counties and districts to ensure that data are used 
to inform decision-making at the decentralized levels to the benefit of counties, districts, and 
schools.  Additionally, accountability of the education system is fragmented both administratively 
and financially.  The MoE is responsible for the delivery of education across the country. However, 
schools within Monrovia are under the administration of the MCSS, which received a direct 
allocation from the Government budget and is able to make unilateral decisions about schools 
and teachers within its borders.   

 

h. Limited and fragmented public financing.  Government spending on education in Liberia is about 
4 percent of the country’s GDP.  In the FY2018/19 Government budget, US$84 million or 
approximately 15 percent of government expenditures was allocated to education, channeled 
through a number of sources including the MoE (US$45 million), government learning institutions, 
and other line ministries that contribute to the sector.  The largest portion of spending is 
historically on higher education (39 percent), followed by primary education (28 percent), early 
childhood education (14 percent), JSS (8 percent) with senior secondary school receiving only 4 
percent of the total education budget.9  In addition to accounting for less than 5 percent of total 
public spending on education, the fees charged at senior secondary level (about US$10 equivalent 
per student per year) are insufficient to provide schools with resources beyond subsidizing non-
payroll teachers or basic maintenance costs. While a number of donors provide support to 
primary and basic education, very few resources are allocated towards senior secondary 
schooling.  

 

14. The proposed Improving Results In Secondary Education (IRISE) Project aims to address the 
aforementioned challenges. It aims to support the Government’s efforts to increase equitable access to 
senior secondary education and to ensure that the education provided is of good quality and relevant 
for students’ entry into the labor market and/or continued education and training.  The Government 
has requested the technical and financial support provided by the proposed project to address these 
significant challenges at the senior secondary level.  By investing in improving access to quality and 
relevant education services for youth, and particularly girls and those living in disadvantaged areas, the 
Government will be taking critical steps to advance its human capital potential.  This project will support 
the Government in ensuring that the country’s youth have the requisite knowledge and skills to enter the 
job market, in turn, making them a key driver of increased productivity and economic growth.  As a first 

                                                           
9 Source: Education Sector Analysis 2014/15.   
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generation secondary education project, the proposed interventions would support the Government in 
significantly expanding access to and improving the quality of secondary education while establishing the 
foundation for key sector reforms, taking into the complex and multiple challenges faced by the sector.  

 
C. Proposed Development Objective(s)  

 
Development Objective(s) (From PAD)  
The Project Development Objective (PDO) is to improve equitable access to, and quality of, secondary education. 
 

Key Results 
The following indicators will be used to monitor progress towards the achievement of the PDO:  

a) Gross enrolment rate (GER) at the senior secondary level (percentage) (percentage; and 
percentage female, urban/rural) 

b) Public and community senior secondary schools with a qualified teacher (percentage) 
c) Increase in students’ digital skills competencies (percentage; and percentage female) 

D. Project Description  

 
15. The proposed project aims to achieve the PDO by supporting the Government in addressing 
challenges the country is facing in providing equitable access to secondary school, especially at the senior 
secondary level, and ensuring that the education provided is of good quality and capable of providing 
students the opportunity to aquire market-relevant digital skills. While supporting the Government in 
addressing these challenges, the project aims to tackle system-level constraints to the provision of 
effective education services by strengthening the teacher training system, revamping the textbook 
management system, building management capacity in the education sector and supporting the 
development of core strategies related to information and communication technologies (ICT) in education 
and school construction. 
 
Component 1: Improving access and learning environment at the senior secondary level  
 
16. This component will support the Government in promoting equitable access to quality 
senior secondary education and a better teaching and learning environment at school. It will 
do so through the construction of and the expansion of rural junior secondary to senior 
secondary schools and by providing infrastructure (teacher housing) as an incentive to attract 
qualified science and math teachers to SSS in rural areas where current measures to promote 
teacher deployment have not been effective. Expansion of JSS to include senior secondary 
schooling will include the construction of three classrooms (one for each grade of senior 
secondary), a multi-use laboratory, latrines, and a fence if one is needed. All public and 
community senior secondary schools are expected to benefit from school rehabilitation and 
renovation grants using a community-empowerment modality (CEM).  This Component will 
include two sub-components as described below.  To ensure quality and consistency in terms 
of standards across all school construction, implementation of Sub-components 1.1 and 1.2 
will be under the joint authority of the MoE (PDT) and the MPW. 

 
Sub-component 1.1: Improving access to senior secondary schools  
 
17. Under this sub-component, the project will support the construction of one new SSS in 
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each of the three targeted counties to address shortages of senior secondary schooling in large 
populated areas in the country.10  The new schools to be constructed will include the following 
structures and elements: classrooms, an office, a multi-use laboratory (for Biology, Chemistry, 
Physics), a computer lab, library, storage room, gender-based latrines and access to water, and 
a fence for security, as well as necessary furniture and equipment.  Under the proposed project, 
the Government will develop design standards, drawings, specifications, a minimum package of 
activities as well as bills of quantity that are cost effective, environmentally friendly and meet 
social safeguard requirements. The construction of these schools will use a conventional 
modality – specifically using a centralized procurement approach where the MoE will manage 
all of the procurement processes at the central level. The procurement process will follow World 
Bank Procurement Regulations. 

 
18. The proposed project will support the MoE in collaboration with the MPW to develop a 
national school construction strategy. This strategy will establish norms and standards for basic 
secondary school construction, the required contents of which will be included in the PIM.11  
The MoE has been implementing school construction under the GPE-funded Getting to Best in 
Education (G2B) Project and based on a review of the drawings and a number of site visits it was 
determined that the model being used was not cost-effective. The standards, technical 
specifications and the Bills of Quantities (BoQs) are to be developed by the Division of Physical 
Environment under MoE and the Division of Public Buildings Construction under the Ministry of 
Public Works (MPW) as part of a larger national school construction strategy.  The proposed 
project will support MoE and MPW develop cost-effective, sustainable school construction 
models that can be implemented in different parts of the country.  
 
Sub-component 1.2: School rehabilitation and renovation using a community-based approach  
 
19. This sub-component aims to improve the learning environment in senior secondary 
schooling by providing grants to schools for school rehabilitation and renovation which will be 
undertaken using a CEM.  This approach provides flexibility and efficiency to address individual 
school’s needs for improving its teaching/learning environment. It will be used for: (i) expansion 
of 25 JSS to include a minimum package of three senior secondary classrooms and other school 
facilities like latrines, drinking water, labs and fences, etc. as required (pilot phase); and (ii) for 
the rehabilitation and renovation of all 156 government and community SSS (156 schools – 103 

                                                           
10 Target counties have been proposed based on: (i) level of overcrowding in comparison to national average; (ii) the 
likelihood of benefitting from other activities under the project including the expansion of high schools to new 
districts; and (iii) an effort to maintain a geographic balance of support across the country’s four regions. Based on 
this, Nimba, Bong, Margibi, Lofa, and Maryland are proposed to receive additional new high schools. These counties 
however will be confirmed during negotiations when updated data becomes available. 
11 Norms and standards for unit area per student in the classroom will be reviewed for the primary, junior and senior 
secondary schools. Development of the NSCS will require (b) developing, coordinating, implementing, monitoring and 
evaluating the classroom construction including: (i) setting norms and standards, comprising also the specifications 
for standard designs; (ii) setting the planning criteria; (iii) setting roles and responsibilities of all actors including 
Districts’, Counties’ and communities’ empowerment; (iv) securing the availability of funds; (v) carrying out or 
supervising the corresponding procurement and financial mechanisms; (vi) ensuring the carrying out of capacity 
building programs at all levels; (vii) maintaining transparency and accountability; (viii) carrying out the overall 
monitoring and evaluation; and (ix) facilitating donor coordination. 
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of which are small to medium and 53 of which are large) (roll out phase). 
 
20. First, a pilot will be undertaken using the CEM, in the expansion of 25 JSS to include 
three senior secondary classrooms each (grades 10 through 12) which will be implemented on 
the basis of an operations manual for this activity (as described in the PIM, which includes 
specified procedures and tools to be used, among others) to be developed and finzlied prior to 
project effectiveness.  The expansion of 25 existing JSS to include senior secondary level (grades 
10 through 12) in 25 rural districts will ensure there is at least one SSS in every district across 
the country. The locations for the expansion of JSS (to include senior secondary) were selected 
on the basis of the 2015/2016 school census data12 which identified the absence of SSS in 24 
rural districts.13  A school management committee (SMC) will be formally established for each 
of these 25 schools.  This pilot phase will provide an opportunity to: (i) test the operations 
manual, procedures and all related tools; (ii) train central MoE staff (including staff from the 
PDT), DEOs staff and a five core members of each of the 25 targeted communities (SMCs) to 
develop their skills and expertise with the new CEM and procedures; and (iii) prepare field-level 
actors for subsequent expansion of the program (see activity described below). Grants in the 
amount of US$175,000 will be provided to each of the 25 SMCs which will have established a 
bank account in a commercial bank. The training to SMCs will focus on grassroots management, 
fiduciary management (financial management and procurement processes) and environmental 
and social safeguards.  an SMC training manual will be developed for providing training which 
will be based on those manuals developed for similar activities in other settings 

 
 
21. Second, the CEM approach used in the pilot described above will be adjusted on the 
basis of the lessons learned and experience from the pilot.  Following this, 156 senior secondary 
schools will be provided with grants (specifically provided to and managed by the SMCs) to 
finance school renovation, rehabilitation and completion using the CEM. Each school will be 
eligible to receive a grant for school rehabilitation and renovation provided that the SMC has (i) 
submitted a school improvement plan (SIP) developed and agreed by the SMC and which is 
approved by the DEO; and (ii) an active bank account. The grant amounts for the 53 large schools 
will be US$60,000 and for the 103 small to medium schools will be US$40,000.  The grant will 
be provided in three tranches.  Fifty-percent will be provided once the school’s SIP is approved 
by the DEO.  Another 40 percent will be provided upon receipt of evidence of eligible 
expenditures for the first tranche. The remaining 10 percent will be provided upon receipt of 
evidence of the remainder of expenditures and completion of the planned 
renovation/rehabilitation works. 
 
22. A similar approach to construction/rehabilitation has been used in a number of similar 
settings (including Togo and Mauritania, among others) and has been successful in terms of 
ensuring both the quality and cost-effectiveness of school construction/renovation and 

                                                           
12 The most recent complete census data. 
13 In 2018, the MoE conducted a re-demarcation exercise to reduce the number of schools DEOs had to monitor in efforts to 

ensure effective monitoring and supervision of schools. This increased the total number of education districts to 124 and the 

number of districts lacking a senior secondary school to 25. The Project aims to target the 25 newly-designated education districts.  
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rehabilitation.  The project will build the capacity of SMCs to develop budgeted school 
improvement plans (SIPs) using a collaborative approach and to procure contractors in a 
transparent manner who are accountable to the school. The schools will be empowered to 
contract a clerk of works to supervise all civil works activities in the school during project 
implementation.  Under this sub-component while SMCs will play a lead role with their capacity 
strengthened through targeted training in key areas, they will also benefit from technical 
support from the county resident engineer of the MPW and the Division of Physical Environment 
at MoE and the DEOs will work closely with SMCs in sensitizing local communities to ensure 
safeguards issues are addressed during construction. 

 
Component 2: Increasing opportunities for girls to transition to and complete senior secondary 
education   
 
23. This component aims to address the high number of girls and young women dropping 
out from grade 9 to grade 10 within the Liberian education system and to assist the Government 
to ensure that young women transition to and complete senior secondary education at grade 12. 
Unlike other countries in the region, transitioning to grade 10 does not increase the likelihood of 
graduating from grade 12. Drop out during grades 10, 11 and 12 remains a critical and pressing 
issue. Young Liberian women dropping out during senior secondary occurs for a number of 
reasons including the costs of senior secondary education (tuition but also uniforms and other 
costs such as sanitary products as well as the opportunity cost of being in school instead of 
contributing to the family income or caring for siblings or their own children), a lack of support 
at school and/or at home to continue with education, teenage pregnancy, a lack of gender-
appropriate facilities at school including latrines and the reality that many schools are not safe 
learning environments for young women. Interventions are necessary to not only ensure 
transition to grade 10 but also to foster schools as environments that enable young women to 
learn and to be safe while doing so. The three interventions captured under this component 
address constraints at the individual, school and community levels to enable young women to 
enter grade 10 and graduate from grade 12.  This component also links to the other project 
components, specifically those project activities advancing school construction and school 
rehabilitation, so as to address the realities facing young women in Liberia and further schools 
as safe, gender-appropriate learning environments. 

 
Sub-component 2.1: Scholarships for girls in counties with the highest female dropout rates at 
the senior secondary education level 
 
24. The objective of this sub-component is to help the Government reduce the gender gap 
currently evident at the senior secondary level outside Montserrado county. The sub-
component will help reduce female dropout rate and increase completion rates at the senior 
secondary level. Four counties – Bomi, Gbarpolu, Grand Bassa and Sinoe – with the highest 
female droput rates at the senior secondary level will be targeted for the scholarship. Based on 
available data and tracking, this will enable an initial cohort of 1,000 girls to benefit from the 
scholarship program throughout SSS (i.e., for three years) with two additional new cohorts of 
1,000 girls who enter SSS receiving annual scholarships until the end of the project.  All girls in 
public and community senior secondary schools who sit for the grade 9 exam in the targeted 
counties will be given a scholarship for senior secondary school.  The scholarship program is 
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designed to remove key financial constraints that young women and their families face in 
accessing and completing a senior secondary education. The scholarship program is a package 
that includes tuition (school fees), uniforms, sanitary products and other costs that young women 
incur to be in school. 

 
25. The school fees for girls receiving scholarships will be directly transferred to schools 
through mobile payments initiated by the Ministry in partnership with a telecommunications 
company. To ensure the recipients have immediate access to funds and to maximize the use of 
technology as part of this sub-component, mobile money will be used to transfer the girls’ 
scholarships. The scholarship recipients will receive a randomly generated Personal Identification 
Number (PIN) to ensure a secure and consistent transfer of funds to the intended recipient. In 
addition to the Ministry carrying out monitoring and supervision activities, the IVA hired under 
the Project will be responsible for conducting spot checks and ensuring that the intended 
beneficiaries are receiving the scholarship payments as well as focus groups with the 
beneficiaries during project implementation to learn about their experiences and whether the 
scholarships are reducing the constraints to accessing and remaining in school and meeting the 
intended objective. In order for girls to continue to receive scholarships in subsequent years, a 
specific minimum standard of achievement will be established, pertaining to, among others – 
school attendance, performance, and for the first cohort to advance through the scholarship 
program, completion. The specific details on the targeting criteria, design, provision, 
implementation and supervision of this activity will be provided in the PIM for the Project.  A 
scholarship manual will be developed and adopted during the first year of the Project. 
 
26. For this sub-component, the release of IDA funds will be linked to DLI 1: Increased girls’ 
access, retention, and completion in secondary schools. 
 
Sub-component 2.2: Supporting safer learning environments in senior secondary schools for 
girls 
 
27. This sub-component aims to improve learning results in schools for female students by 
furthering a safe learning environment. The teaching workforce at the senior secondary level is 
predominantly male, and, female students (outside of Montserrado) rarely have access to female 
role models in high schools. Additionally, given the documented prevalence of sex-for-grades 
and GBV perpetuated in many school environments, girls are especially vulnerable to 
exploitation and abuse. The Government will introduce the role of female guidance counselors 
into public senior secondary schools intended to serve as an advocate and advisor, especially for 
female students, and supplement efforts to create a safe environment in schools. The guidance 
counselors will receive psycho-social training including on fostering self-esteem, mental health 
and wellness as well as school health curricula.  Similar efforts in other countries has shown that 
female guidance counselors and supporting positive female role models can offer life skills 
training and socio-emotional support that assist young women (and men) as they navigate their 
secondary education experience while fostering empowerment and agency. For the Liberian 
context, this intervention will build on lessons learned from the mental health work that has 
been previously led and funded through the Carter Center. 
 
28. For this sub-component, the release of IDA funds will be linked to DLI 1: Increased girls’ 
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access, retention, and completion in secondary schools (see Annex 3, table 1). 
 
Sub-component 2.3: Promoting community engagement to empower girls, schools and 
communities  
 
29. This sub-component uses a school-driven model to promote behavioral change that 
supports investing in girl’s mainstream education. It aims to build awareness around the 
benefits to girls and their communities derived from education, mainly through their increased 
productivity and economic/social contributions.  Through community dialogue and school-based 
campaigns, the proposed project will engage students, parents, and community leaders in 
dialogue around the negative impacts of interrupting or prematurely leaving schooling.  Building 
on global evidence including, though not limited to the Good Schools Toolkit which was piloted 
in Uganda, rigorously evaluated and adapted beyond Uganda, this sub-component will work with 
schools, as the drivers of a locally-relevant community-engagement model, on behavioral change 
to enable a series of actions through an action plan implemented over a period of two years.  The 
action plan focuses on promoting safer learning environments including addressing GBV and 
school violence, furthering gender-inclusive and appropriate behaviors within the school and 
community, addressing potentially negative power dynamics and improving teaching and 
communication techniques. Building on the Good School Toolkit, similar models that have been 
rigorously evaluated and models are already being implemented in Liberia, this sub-component 
will reinforce the project’s support to girls’ scholarship and female guidance counselors to ensure 
a multi-faceted approach to promoting girls’ education is implemented that is culturally-relevant 
and locally-owned.  

 
30. The implementation of Component 2 will be under the joint authority of the Minister’s 
Office, the Department of Instruction and the Department of Administration at the MoE in 
collaboration with the Ministry of Gender, Children and Social Protection (MGCSP). 
 
Component 3: Improving quality and relevance of senior secondary education 
 
31. This component aims to increase the quality and relevance of senior secondary 
education through targeted efforts to improve the quality of teaching and the relevance of 
learning materials and access to learning digital skills .  To this end, the component will support 
three sub-components focused on: (i) improving the quality of teaching in senior secondary 
education; (ii) providing adequate teaching and learning materials to senior secondary students; 
and (iii) providing senior secondary students the opportunity to acquire digital skills that are 
relevant for the labor market.  
 
Sub-component 3.1 Improving the quality of teaching in senior secondary education  
 
32. This sub-component will support the Government to reform its teacher development 
and management systems – specifically by (a) modernizing pre-service teacher training, (b) 
establishing an in-service continuous professional development (CPD) system for teachers, and 
(c) improving the overall management of the teaching workforce.  
 
Sub-component 3.1 (A): Modernizing pre-service teacher training  
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33. This sub-component aims to strengthen pre-service teacher training by building the 
capacity of a selected teacher training institution to produce qualified teacher graduates, 
who have the required content knowledge and skills to effectively impart learning in the 
classroom and equip their students with 21st century skills. Under this sub-component, a pre-
service teacher training institution will be identified and strengthened to deliver high-quality 
pre-service teacher training and to serve as a model and play a leadership role to transform 
pre-service teacher training in the country.  The William V.S. Tubman Teachers College at 
University of Liberia (UL-TC)) has been identified by the Ministry and will play this role. The 
University, as the flagship public higher education institution in the country (and one of a few 
public schools to train senior secondary school teachers), is well positioned to play a leadership 
role in revitalizing teachers’ education in the country by supporting other teacher training 
institutions. 

 
 
34. The proposed project will support UL-TC to modernize its Bachelor-degree level pre-
service teacher training program by: (i) revising the curricula of selected programs and 
developing up-to-date course materials and training modules that are aligned with the revised 
curricula and (ii) providing students (future teachers) with an opportunity to develop digital 
skills and to build their capacity to integrate ICT in their teaching. In the initial phase of the 
project, the University will be requested to submit a detailed strategic and implementation 
plan for carrying out the above-mentioned activities which will be reviewed and approved by 
the Bank. Each of the activities to be supported under this sub-component are described in 
further detail below. 
 
35. Evaluation of the teacher training curricula and content and pedagogy trainings. A 
key first step in this process will be evaluating the existing training programs to examine the 
soundness of the teacher training curricula and the alignment between the curricula and 
training materials. The evaluation will also look at the quality and effectiveness of the content 
and pedagogy trainings provided to teacher trainees, especially in science subject areas.  
Currently, the UL-TC, relies on other departments and colleges in the University to provide 
subject content training to its teacher trainees. While this approach was necessary given the 
very limited capacity at the UL-TC, it has led to misalignments between the content training 
teacher trainees receive and the content knowledge they need as teachers in Liberian 
classrooms. Another issue is the lack of practical training (i.e. practicum) as part of the 
pedagogy training provided to teacher trainees. This review and evaluation of the current pre-
service training is expected to identify and further explore such issues in more detail.  
 
36. Based on the findings of the evaluation, teacher training curricula will be revised and 
revamped and course materials will be developed. The revision of the curricula will focus on 
the science programs considering capacity limitations at teacher training institutions and the 
Government’s strategic priority to improve the quality of science education in the country.  The 
project will also support the development of course materials to be aligned with the revised 
curricula for pedagogical courses and where needed for content courses. The list of course 
materials that will be developed will be decided based on the findings of the evaluation and 
the curricula revision process.  The project will also support the development of a practicum 
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program to ensure that structured practice in actual classrooms is part of pre-service teacher 
training. 
 
37. Faculty will be trained to provide high quality pre-service teacher training. UL-TC has 
fewer than 25 faculty members with only two PhD holders and many faculty members having 
only a master’s degree. The College does not have faculty who can teach critical courses in 
science subjects.  The College has plans to hire new faculty members to meet these gaps, but 
many of the new hires are expected to be bachelor’s degree holders as there are not many 
candidates with post-graduate qualifications in the job market. Taking this gap into account, 
the project will support teacher training institutions in the country, including the UL-TC, to 
provide training opportunities to their faculty to upgrade their qualifications (mainly from 
bachelor’s degree to master’s degree) at regional or international universities. The number of 
faculty who will benefit from these qualification upgrading trainings will be finalized during 
project appraisal.  
   
38. Faculty at UL-TC will be oriented on the new curriculum and training materials and the 
modernized pre-service teacher training will be launched to new entrants in the last year of 
the project. As the development of the program requires time, full roll out will not happen 
within the project time frame. However, the process is expected to lay a strong foundation for 
the UL-TC to provide high quality pre-service training and establish the mechanism to review 
and revise teacher training programs nationally.  
 
39. Digital skills and integration of ICT in teaching. The project will finance the 
refurbishing of rooms in an existing building at UL-TC with technology-enhanced training space 
and a media lab. The refurbished facility will be used for innovative teaching, experimentation, 
and demonstration purposes by harnessing digital technology. For example, videos of 
exemplary teachers can be produced using the media lab and be used to demonstrate effective 
teaching-learning interactions in a real context and introduce teacher trainees to realities of 
the classroom. In addition, video can be used to provide a means for teacher-trainees to 
observe themselves and get feedback.  The use of technology in teacher training is expected 
to equip trainees with digital skills and build their capacity to integrate ICT into their own 
teaching when they join the teaching force.  In addition, the media lab will be used to produce 
and digitize teaching and learning materials (TLMs) that will be used in the pre-service teacher 
training program and serve as resources for other teacher training institutions and for in-
service teachers.   The project will also provide support to the Tubman University, the other 
public university with capacity of training senior secondary school teachers (which is located in 
the southeast of the country whereas the UL-TC is located in the capital Monrovia) by 
equipping the school with two smart classrooms for demonstration purposes. 

 
 
40. The UL-TC will be responsible for implementing activities under this sub-component 
with guidance from the Bureau of Teachers’ Education at the MoE. The project will provide TA 
to support key areas of the development of the new pre-service program and to build capacity 
at UL-TC.  
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41. For this sub-component, the release of IDA funds will be linked to DLI 2: Improved pre-
service teacher training (Annex 3, table 1). 
 
Sub-component 3.1(B): Establishing an in-service teacher continuous professional 
development system 
 
42. This sub-component aims to (re) build the skills of teachers already in secondary 
schools by establishing a feedback-based CPD program. The feedback-based CPD program 
aims to support the existing stock of teachers in acquiring the necessary content knowledge 
and pedagogical competencies and skills they need to provide high quality teaching in the 
classroom in key subject areas. By helping establish this program, the project will close a 
significant gap in the teacher development system of the country- the lack of in-service 
capacity development support for teachers.  

 
43. To ensure that the CPD program is effective in addressing gaps teachers and students 
have, it will be developed and refined using data. Specifically, results from the WASSCE and 
the 2017 National Teacher Vetting Tests will be analyzed in-depth to identify: (a) the most 
prevalent learning gaps and the topic areas where students show conceptual and skill 
deficiencies; and (b) gaps in content knowledge and pedagogical skills of teachers –particularly 
the “hard-to-teach” areas.  In addition, a baseline evaluation on the classroom practice of 
teachers and the current teacher development system will be undertaken. Based on these 
analyses, a CPD program (including training materials) that addresses content and pedagogy 
gaps will be developed.  
 
44. The proposed training will adopt a blended approach combining face-to-face 
training, technology-based training and coaching, and follow-up support by vice principals of 
instruction (VPIs) and through teacher peer groups.  The training will be provided in 
collaboration with teacher training institutions and with TA support provided by the project to 
at least 1,000 public-school teachers in grades 10-1214. ICT will be used to enhance the 
effectiveness of the training teachers receive, especially on pedagogy. For example, videos of 
exemplary Liberian teachers will be used to demonstrate effective teaching-learning 
interactions in a real classroom context. In addition, video will be used to provide a means for 
teachers to observe themselves and get feedback. 
 
45. In addition to teacher training, this sub-component will also support the training of 
VPIs in key areas of instructional leadership, building on the school principal training program 
supported by the ongoing GPE-funded G2B Project. This training aims to enhance the capacity 
of VPIs to support the teaching and learning process in their schools by undertaking regular 
classroom visits to observe teachers’ practices (and determining if teachers are applying what 
they learned through the feedback-based CPD) and providing feedback and follow-up support. 
The project will also support the development and launch of an online teacher development 

                                                           
14 The number of teachers working in secondary schools can only be estimated as many teachers teach both junior 
and senior secondary so there is a tendency to double count. However, based on the 2015/16 EMIS, the number of 
teachers working in SSS was estimated at 1600. The final number of teachers who will receive this training will be 
finalized during the project appraisal.   
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platform that will be run by UL-TC or the MoE. All newly developed teacher training and 
support materials will be digitized and made available through this online platform for broader 
accessibility and long-term sustainability.   
 
46. The new feedback-based CPD program will be tested and refined over the course of 
the project. The feedback-based CPD program will be piloted and evaluated. Based on the 
evaluation findings, the teacher training modules will be refined, and the first round of large-
scale training will be provided. During the training, teachers will also be oriented on how to 
effectively use the new textbooks, which will be developed under the project (see Sub-
component 3.2), in their classroom teaching.  Following the training, teachers are expected to 
apply what they learned in their classroom teaching to help students master content 
knowledge and analytical skills in the target subject areas. At the school level, various 
approaches will be used to provide follow-up support for teachers. First, VPIs will undertake 
regular classroom visits to observe teachers’ practices in the classroom (and determining if 
teachers are applying what they learned through the feedback-based CPD) and providing 
feedback and follow-up support. Second, as part of the feedback-based CPD program, the 
project will help the MoE develop and implement a peer group mentoring and coaching 
approach, where teachers from nearby schools will meet regularly to discuss issues they are 
facing in their classrooms and exchange ideas and good practices. In addition, text messages 
will be used to send teachers regular reminders to apply effective techniques they have been 
trained on as well as to collect information on areas they need additional support on.  To help 
develop and implement the key aspects of the feedback-based CPD program, the project will 
provide TA.  
 
47. In addition to teacher training, the project will support the provision of remedial 
booster classes for senior secondary students. During the development of the program (to be 
completed during the first two years of project implementation), IRISE will support an after-
school booster program that was introduced by the Government to improve students’ 
performance on the WASSCE. The Government aims to evaluate the after-school booster 
program and, if it is found to be effective in improving student learning outcomes, the booster 
classes will be extended into the last two years of the project using the trained teachers. 

 
48. Through this sub-component, the project will effectively institutionalize a CPD 
program for teachers and address the gap in the provision of in-service teacher training at 
the senior secondary level. The MoE can use the same approach to provide in-service teacher 
training to junior secondary school teachers in the future.  Given the large number of senior 
secondary school teachers who do not have the minimum qualifications to teach at this level, 
the project will provide TA to the MoE to develop a teacher qualification upgrading strategy. 
The strategy will put forward options and mechanisms that the Government can use to support 
unqualified teachers to upgrade their qualifications. 
 
49. The implementation of this subcomponent will be under joint authority of the Bureau 
of Teachers’ Education and the Bureau of Basic and Secondary Education in close collaboration 
with WAEC and teacher training institutions. The project will provide TA to support the 
implementation of key activities and build capacity of the implementing bodies.  
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50. For this sub-component, the release of IDA funds will be linked to DLI 3: Improved in-
service teacher training (Annex 3, table 1). 
 
Sub-component 3.1 (C): Improving the management and quality of the teaching workforce  
 
51. This sub-component will provide support to the Government to: (i) help develop a 
teaching workforce management strategy; and (ii) progressively increase the efficiency and 
quality of the teaching workforce.  The teaching workforce management strategy is urgently 
needed to address critical issues that have plagued all stages of the teaching workforce 
management process. Currently, the recruitment of teachers is stalled due to lack of fiscal 
space. Furthermore, teacher deployment is often not equitable geographically, with large 
urban areas receiving a majority of qualified teachers and with no effective mechanisms in 
place to incentivize teachers to take posts in rural areas.  A majority of teachers do not have 
the required minimum qualifications and in-service qualification upgrading programs are not 
widely available.  To address these issues, the proposed project will provide TA to the 
Government to support the development of a teaching workforce management strategy that 
identifies mechanisms on how to effectively recruit competent teachers and other staff, deploy 
them efficiently based on the needs of schools including in hard-to-recruit areas, provide CPD 
and qualification upgrading opportunities, and incentivize and monitor performance. 
 
52. This subcomponent also help the Government enforce the civil service employment 
policy that mandates that personnel must be retired once they reach the age of 65. This clean-
up of the employee registry will afford the MoE much needed fiscal space to recruit new 
teachers, who are qualified to teach at the secondary level. Particularly, it will allow the 
Government to staff the newly constructed classrooms (i.e., in new and expanded schools 
under the project) with qualified teachers, estimated at around 250 teachers. Per Liberia’s civil 
service protocol, cohorts that meet the retirement requirements must receive a “handshake 
allotment” (retirement bonus) commensurate with their years of service and level before they 
are moved off the payroll (financed by MFDP and administered by the Civil Service Agency 
(CSA)) and onto the retirement payroll (financed and administered by the National Social 
Security and Welfare Corporation (NASSCORP)).  The Government has committed to ensuring 
that enforcement of this civil service retirement policy through this activity does not result in 
a net loss of teachers to Liberia’s public schools.  

 
53. While a preliminary estimate of eligible staff numbers and costs has been informally 
discussed, during appraisal, the validated list of teachers who are due to be removed from the 
teacher registry will be shared with the World Bank to allow for an estimation of fiscal space 
to be created and associated number of teachers that can be recruited. The expectation is that 
the newly hired qualified teachers will be deployed to areas where there is greatest demand 
for senior secondary teachers. 
 
54. The Department of Administration at the MoE will lead implementation of this activity 
on the MoE side, working closely with the CSA and NASSCORP to ensure requirements are met.  
CSA in turn will be responsible for producing the teacher registry as a measure of displaying 
the list of teachers remaining on the payroll and projecting the next year’s handshake allotment 
needs as well as the fiscal space created through this exercise. The Government has committed 
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to ensuring that this activity will not create a net deficit as additional teachers would be hired 
with the freed-up resources.  
 
55. For the activities described under this sub-component, release of IDA funds will be 
linked to DLI 4: Improved qualification profile of the teaching workforce (Annex 3, table 1). 

 
Sub-component 3.2: Providing teaching and learning materials for senior secondary schools  
 
56. This sub-component aims to: (i) promote alignment/linkages between curriculum, 
textbooks and assessment systems; and (ii) address the severe shortage of learning materials 
in public and community schools at the senior secondary level by (a) strengthening the 
textbook management system to streamline textbook development, procurement, and 
distribution and improve utilization in classrooms, and (b) supporting the development of a 
free textbook app and an online platform for textbooks, teacher guides and other learning 
materials. 
 
57. The project will support the MoE to develop a textbook management system that 
has streamlined processes for textbook planning, development, procurement, distribution, 
and monitoring of usage – guided by similar approaches which have been successful in other 
settings. Using this new system, the MoE will develop new textbooks (for English, Math, 
Physics, Chemistry and Biology at the senior secondary level) that are aligned with the national 
curriculum and that provide the competencies required to perform well on the WASSCE. By 
developing textbooks, the MoE will ensure that the textbooks include local content that is 
appropriate and relevant for Liberia’s context. In addition, it is expected to reduce the cost of 
textbooks and it will ensure that the copyright licenses for the textbooks are owned by the 
MoE. Owning textbook copyrights will allow the Ministry to select the lowest cost publisher, 
and upload digital copies of the textbooks on a textbook app and online (see below), for public 
use. The project will provide TA to help the MoE with textbook development process.   
 
58. The textbook management system will then be used to procure and distribute the 
newly developed textbooks to public and community senior secondary schools by the end of 
the project. In addition, as part of the feedback-based CPD program for in-service teachers (see 
sub-component 3.1(B)), teachers will be trained on how to effectively use the newly developed 
textbooks in their classroom teaching.  Finally, to ensure sustainability, a free textbook app will 
be created, and an online textbook platform developed, that will initially house the textbooks 
and will later include TLMs, making them public goods for all secondary schools in the country.  
 
59. The Department of Instruction will have the overall responsibility for implementing 
this sub-component. A technical working group led by the Center of Excellence for Curriculum 
and Textbook Research comprising representatives from the Bureau of Basic and Secondary 
Education, WAEC-Liberia, Procurement Division at the MoE and the PDT will be established to 
work closely with the TA provided under the sub-component to ensure successful 
implementation of all activities. The proposed project will provide TA to support the 
establishment of the textbook management system and development of new textbooks. 
Further, a private service provider will be responsible for developing the online textbook 
platform and the app, and uploading the digitized materials in the platform and training the 
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Center of Excellence for Curriculum and Textbook Research as well as the Division of IT at the 
MoE on maintenance and upkeep of the platform and the app. DEOs) will play an active role in 
the distribution of textbooks to schools and will work closely with schools and Parent-Teacher 
Associations (PTA) to ensure that schools have appropriate storage for textbooks. 

 
Release of IDA funds under this subcomponent will be supported by DLI 5: Increased access to 
textbooks at the senior secondary level.  

 
Sub-component 3.3: Developing Digital Skills and Competencies  

 

60. This sub-component aims to provide senior secondary students in targeted areas with the 
opportunity to acquire digital literacy skills,15 critical to succeed in the 21st century labor market.  Under 
this sub-component, the capacity to provide digital skills will be built at the system level.  A long-term ICT 
strategy to incorporate digital skills in senior secondary education will be developed and a pilot will be 
conducted to evaluate and revise the strategy.  

 

61. The project will build capacity at the system level by supporting the MoE to develop an ICT 
strategy, to incorporate digital skills and learning in senior secondary education which is well-aligned 
with other efforts in the area. This strategy will be closely aligned to the education targets listed in the 
proposed Liberia ICT policy for 2019-2024. The ICT strategy, including curriculum, competency framework 
and implementation modality, will further be piloted through procurement and operation of fully 
equipped mobile computer laboratories in counties which have all-weather roads, as well as through the 
computer labs in eight senior secondary schools. Given the low capacity at the country level (only 20 
percent of the population had access to electricity in 2017, and only 7 percent of the population was using 
the internet in 2016)16, the scope of the interventions will be limited, to ensure results and sustainability.  

 
62. Mobile computer labs (a vehicle equipped with computer equipment) will be procured and 
tested as a means to provide digital skills, under the project. Mobile labs, that move between schools, 
have the potential to serve a large number of students, at lower per capita cost, as compared to traditional 
computer labs in schools. Maintenance and operational costs are also lower, as they are shared between 
different schools. Under this sub-component, four mobile computer labs will be procured, equipped and 
launched in Montserrado county (selected based on availability of all-weather roads). Each mobile lab will 
be equipped with laptops, a portable projector and solar panels.  A laboratory technician/facilitator will 
be recruited, trained in the digital curriculum prescribed in the ICT strategy, and assigned to each lab, to 
manage and maintain the laboratories, to lead digital skills training and provide technical support to 
students during classes.  Initially, it is expected that a local service provider with experience in managing 
education and technology activities similar to this, will be responsible for managing the labs and 
supporting students.  Over time, it is expected that local IT students will become assistants in these labs 
with the aim of transferring this responsibility to these assistants. Use of the mobile labs will be made 
available to public and community senior secondary school students in Montserrado county. 

                                                           
15 Basic digital literacy skills refer to ‘Competence Area 0 – Devices and software operations’, under the proposed 
Digital Literacy Global Framework (UNESCO, 2018). See Annex 2, for more details. 
16 World Bank Liberia Country Data. 
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63. Apart from mobile labs, computer labs will be established and equipped in eight senior secondary 
schools giving students in those schools the opportunity to acquire digital skills. Three labs will be 
established in each of the three new SSS constructed under Sub-component 1.1 in the project and five 
labs will be established in five urban senior secondary schools outside Montserrado county, selected 
based on total enrollment at the senior secondary level and availability of additional space for a computer 
lab. Each computer lab will consist of one room and be equipped with 30 standard desktop computers 
with monitors and one classroom projector, to facilitate individual as well as group learning.  Similar to 
mobile labs, laboratory technician/facilitators will be recruited, trained in the digital curriculum prescribed 
in the ICT strategy, and assigned to each lab, to manage and maintain the laboratories, to lead digital skills 
training and provide technical support to students during classes. 
 

64. The Department of Instruction (MoE) will have overall responsibility for implementing this sub-
component.  A technical working group, led by the Division of STEM and comprising representatives from 
the Bureau of Secondary Education, Center of Excellence for Curriculum and Textbook Research, Division 
of IT as well as the Ministry of Postal and Telecommunications (responsible for ICT development in the 
country) will be established to work closely with the TA provided under the sub-component to ensure 
successful implementation of all activities. The sub-component will provide TA to support the 
development of an ICT strategy and training of the technicians/facilitators for the mobile labs and the 
computer labs. Further, a private service provider will be responsible for procuring, maintaining and 
operationalizing the mobile labs in Montserrado county. Principals and VPIs will supervise the 
implementation of the ICT program in targeted schools. 

 

65. The release of IDA funds for this sub-component will be linked to DLI 6: Increased digital literacy 
of senior secondary students (Annex 3, table 1)17 

 

                                                           
17 Release of funds for the school-based computer labs will follow the traditional IPF modality, as they will be 
constructed under Component 1.  
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Component 4: Capacity building, technical assistance, project coordination, and monitoring and 

evaluation  

 

Capacity building and technical assistance 

 

66. Component 4 aims to support the effective implementation and management of the proposed 
project while also building the MoE’s capacity to manage the education system – providing the foundation 
for effective and evidence-based management and decision-making.  To this end, under this component, 
TA will be provided to support: (i) the effective implementation of project activities and achievement of 
the project objectives and DLIs (specifically for Components 2 and 3); (ii) capacity-building support in the 
MoE in key technical areas; and (iii) project management, coordination and M&E. This component will use 
a traditional financing (IPF) modality to finance proposed activities. The Senior Management Team (SMT) 
of MoE will be responsible for overseeing project implementation. The Department of Instruction will lead 
the implementation of technical assistance activities of Component 4 in collaboration with the 
Department of Administration which will lead the implementation of capacity building activities of the 
Component . The PDT will collaborate with the MFDP in undertaking the DLI verification activities.  The 
following provides an overview of each of the activities listed above. 
 

67. Technical assistance to support the Government in achieving DLIs under Components 2 and 3.  
The IRISE project aims to provide TA to the MoE and other implementing institutions during the course of 
the project. A list of detailed TA activities supported by IRISE can be found in Annex 2.   
 

68. To build the MoE’s capacity in key technical areas in order to ensure better education service 
delivery, in areas such as: sector management, evidence-based policy-making, strengthening 
accountability, and M&E, the following activities will be financed under IRISE: 
 

a.  Undertaking a capacity needs assessment of the MoE.  To ensure capacity-building efforts are 
targeted to those areas in need, this component will finance a capacity/needs assessment in 
which the professional development needs of individuals and departments will be identified.  
Based on the identified needs, targeted training and mentoring activities will be developed and 
provided.   

 

b. Supporting capacity-building in evidence-based decision making.  The need to ensure decision-
making is made on the basis of reliable and timely data, has been highlighted by the Bank and 
others.  Benefitting from the EMIS which has been further strengthened under the G2B Project, 
the proposed project with the support of a training service provider will aim to address this 
identified limitation by providing technical guidance to key MoE staff at the central (ministry 
staff), county (CEO officers) and district (DEO officers) levels on data management, EMIS 
functionality, and the use of available data (census, GIS and performance data) for planning and 
decision-making. 
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c. Establishing a program for training in education system management and administration. To 
ensure that training efforts for the education sector are targeted and sustainable, the project 
will support the development of a professional program on education administration with a focus 
on planning and policy analysis.  The design and content of this training will be supported with 
technical assistance and guided by the capacity needs assessment, current best practice in such 
programs, and existing training capacity. It is envisioned that this training will be housed 
in/provided by the UL-TC. 
 

Project coordination and M&E 

 

69. A Project Delivery Team (PDT) which will be established under the SMT of the MoE will coordinate 
and manage day-to-day operations for project implementation (see detailed implementation 
arrangements in Annex 1). The PDT will be similar to that established under the GPE-financed G2B Project 
in terms of staff composition, function and responsibilities.  Staff will include: a project coordinator, 
technical focal-points for each component, and officers in key function areas such as FM, procurement, 
and safeguards. The PDT will be responsible for M&E as described briefly below and in further detail in 
the M&E setion.  With regards to DLI achievement and verification, the PDT will be expected to work 
closely with an IVA recruited by the MFDP to verify the achievement of targets set for Components 2-3 
(see Table 1 in Annex 3), following the defined DLI verification protocols (see Table 2 in Annex 3), ensuring 
timely disbursement. 
 

70. Monitoring and evaluation (M&E). The PDT and specifically the M&E officer will be responsible 
for tracking the implementation of progress made on each of the project’s PDO-level and intermediate 
results indicators.  In addition to regular tracking of these indicators, the PDT will monitor progress on 
each of the project-supported activities, with support from component focal points.  The PDT will be 
responsible for compiling reports on a semi-annual basis.  As possible, the project will rely on Government 
systems, including EMIS, for M&E and reporting purposes. The project will also finance evaluations on the 
effectiveness and impact of both the girls’ scholarship program and digital skills training interventions. 

71. Data collection and analysis. The annual school census is the main source of school-level data 
and while this activity is currently supported under the G2B Project, its annual implementation over the 
course of this cycle will be supported under this component.  Further, analysis of WAEC data – an essential 
input into CPD/in-service teacher training will be supported.  Finally, data on teacher payroll, information 
on new recruits, and data regarding the training of teachers will be captured and included in project 
reports. 

72. Communications. Information-sharing and awareness-raising will be an important feature of the 
proposed project. A communications strategy will be developed to provide information on all of the 
interventions supported under the Project, with a particular emphasis on the school-level interventions 
and the rehabilitation and renovation activities using a CEM.  The project will ensure that communities 
are well informed of each of the project-supported activities and the project’s objectives throughout the 
project life.  

73. TA and capacity-building. To support effective project management and to build capacity, the 
proposed project will finance TA, including support for studies, surveys and evaluations, as well as 
targeted training for MoE staff and participating institutions guided by the analysis above – particularly in 
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FM and procurement, environmental and social safeguards, and M&E responsibilities. In addition to 
providing targeted support to component focal points, the project will finance expert consultants as 
needed to support effective project implementation. 

Component 5: Contingent Emergency Response Component (CERC) 

74. This component is included in accordance with OP/BP 10.00 (PF), paragraphs 12 and 13, for 
contingent emergency response through the provision of immediate response to an Eligible Crisis or 
Emergency, as needed. It will allow the Government to request from the World Bank rapid reallocation 
of project funds to respond promptly and effectively to an emergency or crisis.  This would be the result 
of a natural disaster or crisis that has causes or has potential to cause major adverse impact on the 
education sector. An Operations Manual for this component will be developed when needed. 

 
 
E. Implementation 

 
Institutional and Implementation Arrangements 

 
75. The implementation of the proposed project will be the responsibility of the MoE. As the 
project’s main implementing agency, it will ensure contributions required of its own 
departments/bureaus/divisions, the CSA, and the MFDP are timely and of quality and will work closely 
with relevant bureaus and staff to ensure effective project implementation. The main executive body of 
the MoE is the Senior Management Team (SMT). Responsible for policy direction and decision making for 
the sector, the SMT will be the main decision-making body for the proposed project in collaboration with 
other governmental and non-governmental agencies/organizations as needed. Similar to the G2B Project 
currently being implemented at the basic education level, at the county and district levels, CEOs and DEOs 
are expected to facilitate the implementation of IRISE activities and support the central ministry to 
monitor the progress of the implementation. The specific roles and responsibilities of CEOs and DEOs will 
be articulated, as relates to each project component, in the PIM. 
 

76. Project implementation. Day-to-day operations under the project will be delegated by the MoE 
to a PDT dedicated exclusively to the project.  This team will be embedded in the MoE, report directly to 
SMTof the Ministry and will liaise with entities inside and outside the Ministry support implementation of 
project activities. The PDT, similar to that established for the Liberia G2B Project, will be comprised of a 
Project Coordinator, technical focal points (each focusing on one project component except for 
Components 2 and 3 which may have more than one focal point – due to the size of the 
component/number of activities) plus additional consultancies to meet the financial and procurement 
needs of the project.  During appraisal, the composition of the PDT, and relevant roles and responsibilities 
were finalized with TORs included in the PIM. 
 

77. The MoE will work with and rely on other government institutions for achievements and 
verification of results Components 2 and 3 (using the RBF modality). The organizations will include: the 
MFDP (the Project Financial Management Unit (PFMU) responsible for fiduciary reporting, and the Aid 
Management and Coordination Unit who will manage the IVA contract), the Civil Service Agency (CSA) 
(responsible for salary and compensation to teachers based on qualifications), and the MCSS (responsible 
for education services within the Capital).  Lastly, it will also require coordination and collaboration with 
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WAEC, the administrator of standard national examinations will be required. These arrangements will also 
be articulated in the PIM. 
 

78. Specific bureaus and divisions within the MoE will be responsible for implementation of specific 
project sub-components, with outsourcing and support from private firms. The Bureau of General 
Administration is expected to lead on monitoring efforts to increase enrollment and the capital 
investment activities. It will be supported by the PDT.  The Bureau of Teachers’ Education will oversee the 
implementation of interventions in pre-service and in-service teacher training with close collaboration 
with the Teacher Training Institutions and Service Providers.  The Bureaus of Girls Education and 
Scholarship will co-lead on the efforts to increase girls’ participation in senior secondary school, working 
to develop the relevant program and associated roadmap.  The Booster program will be supported by the 
Bureaus of Basic and Secondary Education and Human Resources and Fiscal Affairs as well the Bureau of 
Teachers’ Education to the extent that it involves the capacity building of in-service teachers who provide 
the Booster classes. The annual school census will remain the responsibility of the Bureau for Planning, 
Research and Development. Component 4 will be implemented under the supervision of the Department 
of Planning, Research and Development (MoE) in cooperation with the MFDP with targeted capacity 
building support provided to the MoE under this Component to effectively manage and implement the 
proposed project. 
 

79. A Project Implementation Manual (PIM), will be developed as a condition of project 
effectiveness. The PIM will define the roles and responsibilities of all stakeholders in the project and will 
outline all aspects of the project activities. 

 
 
 
 .    
F. Project location and Salient physical characteristics relevant to the safeguard analysis (if known) 
 
 

 
G. Environmental and Social Safeguards Specialists on the Team 

 

Asferachew Abate Abebe, Environmental Specialist 
Gloria Malia Mahama, Social Specialist 
Sekou Abou Kamara, Environmental Specialist 
Akhilesh Ranjan, Social Specialist 
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SAFEGUARD POLICIES THAT MIGHT APPLY 

 

Safeguard Policies Triggered? Explanation (Optional) 

Environmental Assessment OP/BP 4.01 Yes 

Component 1 of the project includes minor 
renovation works and construction of new 
classrooms, teacher housing, and sanitary facilities in 
selected areas. The extent of infrastructure need 
and the exact locations of renovation and new 
construction works are not known at this stage. 
However, it is obvious that activities proposed under 
Component 1 have the potential to generate 
negative impacts on the environment as well as 
expose workers and communities to construction 
related health and safety risks and hazards. The MoE 
has developed an ESMF which was disclosed in 
country on April 29, 2019, and on the Bank’s website 
on April 30, 2019. The ESMF outlines project 
safeguards implementation arrangement, 
procedures for screening project activities, and 
relevant environmental policies and requirements. 
ESMPs may be required after the project  activities 
are finalised and the exact locations established. 
Preparation of site-specific instruments such as ESIA 
and ESMP will follow the Environmental Protection 
and Management Law of Liberia, while satisfying the 
Bank’s requirements. 

Performance Standards for Private Sector 
Activities OP/BP 4.03 

No Not applicable 

Natural Habitats OP/BP 4.04 No 

The project will not affect natural habitats. The 
project will involve rehabilitation and construction 
works in existing school facilities- areas that are 
predominantly devoid of any natural vegetation. 

Forests OP/BP 4.36 No 
The project activities will not involve investment in 
forest or protected areas or related forestry 
activities. 

Pest Management OP 4.09 No 
The project will not finance the procurement, 
storage, and transport of pesticide or pesticide 
application materials. 

Physical Cultural Resources OP/BP 4.11 Yes 

The exact project locations are not known at this 
stage. However, construction and rehabilitation 
works will be carried out at existing school facilities 
where discovery of physical cultural resources highly 
unlikely. For precaution, the project ESMF includes a  
chance find procedure which the construction 
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contractor will be required to revise and update for 
reporting chance finds discovered during 
rehabilitation and construction works. 

Indigenous Peoples OP/BP 4.10 No This policy does not apply to the project. 

Involuntary Resettlement OP/BP 4.12 Yes 

policy has been triggered.  Under Component 1, in 
addition to financing minor renovation works, 
limited construction of new classrooms and ancillary 
facilities such as teacher housing and sanitary 
facilities will be undertaken. Exact locations for 
construction and rehabilitation works are not known 
at this stage. Detailed infrastructure need 
assessment will be carried out to establish the 
infrastructure need and land take needs, if any. An 
RPF has been developed and disclosed in country on 
April 29, 2019 and on the Bank’s website on April 30, 
2019. The RPF provide guidelines to prepare RAP or 
ARAP including Grievance Rederessal Mechanism, 
Stakeholder Engagement Plans, if needed,  during 
implementation. 

Safety of Dams OP/BP 4.37 No 
The project will not finance rehabilitation of existing 
dams or construction of new dams or rely on the 
performance an existing dam. 

Projects on International Waterways 
OP/BP 7.50 

No 
Project activities will not affect international 
waterways. 

Projects in Disputed Areas OP/BP 7.60 No 
Project activities will not be carried out in disputed 
areas. 

 
 

KEY SAFEGUARD POLICY ISSUES AND THEIR MANAGEMENT 

 
A. Summary of Key Safeguard Issues 
 
1. Describe any safeguard issues and impacts associated with the proposed project. Identify and describe any potential 
large scale, significant and/or irreversible impacts: 
Component 1 of the project will involve civil works including construction of new structures and rehabilitation of pre-
existing ones at selected schools across Liberia rural areas. The proposed construction and rehabilitation activities 
have the potential to negatively impact the environment as well as expose communities and workers to construction 
related health and safety risks and hazards. General construction related concerns such as noise, air pollution, soil 
erosion, waste generation and management, water pollution, and worker’s and community health and safety are 
potential issues associated with this project. The project triggered OP 4.01, OP 4.11, and OP 4.12, and is categorized as 
“B” in view of its potential environmental, social, health, and safety impacts, risks, and hazards. It is expected that 
much of the civil works will be carried out on pre-existing school premises, so the impacts on the natural environment 
will be minimal.  
 
Physical displacement of people and properties is not anticipated at this stage. The project plans limited infrastructure 
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development and civil construction. It is expected that these activities will be carried out in existing school premises. 
The project-supported works may require workers from outside because community may not have sufficient skilled 
labor. This may change community dynamics as well as create or intensify  social unrests and conflicts. This may also 
cause  risks associated with labor influx. Overall, large scale, significant or irreversible impacts are not expected. 
 
 
2. Describe any potential indirect and/or long term impacts due to anticipated future activities in the project area: 
Specific project sites are yet to be identified. It is known at this stage if future activities other than those proposed 
under this project will be carried out in the project area. If the project does not ascertain participation of the 
differently abled/disable population of the community then the exclusion of the group may pose risk of leaving a 
substantial population behind. 
 
3. Describe any project alternatives (if relevant) considered to help avoid or minimize adverse impacts. 
No project alternatives.Site-specific assessments have not been undertaken at this stage. 
 
4. Describe measures taken by the borrower to address safeguard policy issues. Provide an assessment of borrower 
capacity to plan and implement the measures described. 
The establishment of a Project Delivery team embedded in the Ministry and dedicated to day-to-day Project 
administration and monitoring will mitigate implementation and sustainability risks. Technical Assistance (TA) will be 
used for specific subcomponents and high-risk activities including any construction components will be delivered 
through Results-based financing (RBF). Pilots will be relied upon to test interventions, planned research or previous 
experience (such as the Early Learning Systems Research Program and previous GPE-funded school grants) will be 
referenced, and risk mitigation strategies for subcomponents will be implemented (including strong engagement with 
the National Teachers’ Association of Liberia. 
 
5. Identify the key stakeholders and describe the mechanisms for consultation and disclosure on safeguard policies, 
with an emphasis on potentially affected people. 
Preparation of the ESMF and RPF involved consultation with higher level stakeholders including officials of the 
Ministry of Education, Ministry of Health, Ministry of Internal Affairs, Environmental Protection Agency, Liberia Land 
Authority, Monrovia Consolidated School System, section of the project beneficiaries and the University of Liberia. 
Project affected people could not be consulted at this stage because project sites have not yet been finalized. Once 
project sites are finalized, consultations at the community level, with emphasis on potentially project affected will be 
carried out. The project ESMF and RPF provide guidance on this. 
 
 
B. Disclosure Requirements  

 
OPS_EA_DISCLOSURE_TABLE Environmental Assessment/Audit/Management Plan/Other 

Date of receipt by the Bank Date of submission for disclosure 
For category A projects, date of 
distributing the Executive Summary of 
the EA to the Executive Directors 

29-Apr-2019 29-Apr-2019  

   

"In country" Disclosure   
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   Liberia 
  29-Apr-2019 

Comments 
 

   
OPS_RA_D ISCLOSURE_T ABLE  

 

Resettlement Action Plan/Framework/Policy Process 

   

Date of receipt by the Bank Date of submission for disclosure  

29-Apr-2019 29-Apr-2019  

   

"In country" Disclosure   
   Liberia 
  29-Apr-2019 

Comments 
 

       
 
 
C. Compliance Monitoring Indicators at the Corporate Level (to be filled in when the ISDS is finalized by the project 
decision meeting)  

 
OPS_EA_COMP_TABLE OP/BP/GP 4.01 - Environment Assessment 
  
Does the project require a stand-alone EA (including EMP) report? 
Yes   
If yes, then did the Regional Environment Unit or Practice Manager (PM) review and approve the EA report? 
Yes   
Are the cost and the accountabilities for the EMP incorporated in the credit/loan? 
Yes     

OPS_ PCR_COM P_TA BLE  

 

OP/BP 4.11 - Physical Cultural Resources  
Does the EA include adequate measures related to cultural property? 
Yes   
Does the credit/loan incorporate mechanisms to mitigate the potential adverse impacts on cultural property? 
Yes    

OPS_IR_ COMP_TA BLE  

 

OP/BP 4.12 - Involuntary Resettlement 

 
 

Has a resettlement plan/abbreviated plan/policy framework/process framework (as appropriate) been prepared? 
Yes  
 

 

If yes, then did the Regional unit responsible for safeguards or Practice Manager review the plan? 
Yes  
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OPS_ PDI_ COMP_TA BLE  

 

The World Bank Policy on Disclosure of Information 

 
 
Have relevant safeguard policies documents been sent to the World Bank for disclosure? 
Yes   
Have relevant documents been disclosed in-country in a public place in a form and language that are understandable 
and accessible to project-affected groups and local NGOs? 
Yes  

 
 
All Safeguard Policies 

 
 
Have satisfactory calendar, budget and clear institutional responsibilities been prepared for the implementation of 
measures related to safeguard policies? 
Yes 

  
Have costs related to safeguard policy measures been included in the project cost? 
Yes 

  
Does the Monitoring and Evaluation system of the project include the monitoring of safeguard impacts and measures 
related to safeguard policies? 
Yes 

  
Have satisfactory implementation arrangements been agreed with the borrower and the same been adequately 
reflected in the project legal documents? 
Yes 

 
 
 

CONTACT POINT 

 

  World Bank 
 

Xiaonan Cao 
Senior Education Specialist 

  

 

  Borrower/Client/Recipient 
 

Liberia Ministry of Finance and Development Planning 

 

 

 
 

  Implementing Agencies 
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Liberia Ministry of Education 

Pro. Ansu Sonii 

Hon. Minister of Education 

asonii@moe.gov.lr 
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The World Bank 
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